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ABSTRACT

The COVID-19 pandemic has led to widespread closures of educational institutions
and mass transitions to the Internet, television, and/or radio to facilitate remote learn-
ing. However, the wide disparity in learners’ access to the Internet and other technol-
ogies at home within and across countries is raising concerns about gaps in learning
and learning losses. The safety and well-being of both learners and educators forced
to acclimatize to remote education without preparation and support are further con-
cerns. This policy brief proposes a G20 Coalition in Transformative Action for Educa-
tion to harness G20 expertise and resources in order to widen access to remote ed-
ucation and enhance the quality and safety thereof. It further proposes the timely
re-instatement of access to in-person education once local transmission of COVID-19
is suppressed, and the safety of learners and staff in schools and other education set-
tings is ensured.

/g jLalillg cuifiiyl I clad agjig dradeill alunngall glnill @ wlg §AL¢] J119-216gS daibb el
iyl ) graleiall Jgung 6 justl gl gle =l péjg aef e aleill i Jol po gualigl
-0 Jlwallg wilgasll dalyj oluiu @lall ayj) Laiy Lo 99 Yl Jals d Jjiall walyidill ¢j o apicg
8_OIQ_J_0LL||LpJ_Q Al peielo)g (Jraleallg (jraleiall d.OlL_LLIU._LCLpJJJhSJiJ_ég‘P__!J_Q_U' dago
Wiell d cgaan callai el e d wliwll uaAlo QM6 . Grwo acaglalac) ggr aef e auleill
-9 giigill J ol (jo Leajlgog (pjitell d cgaao culpid Jueiwl waay aleill [ ligaillclpail 6
0> aay wa il g leill dagoll juni o)idsLasS .alagy jyjeiga eic puleill Il Jgmngll
SO aleill 1-Slolg ujlaall 9 yolellg graleiall doM . glarng 19-21098) S aall JLAELIMI

T20 SAUDI ARABIA



CHALLENGE

The COVID-19 pandemic has led to widespread closures of educational institutions
and a mass transition toward the Internet, television, and/or radio to facilitate remote
learning (World Bank 2020c). However, there exists a disparity in learners’ access to
the Internet and other technologies across countries, including among members of
the Group of Twenty (G20) (International Telecommunication Union 2018, 2020; World
Bank 2020b). In general, educators and learners have been poorly prepared for remote
and mixed modes of learning' (World Bank 2020b). This raises the specter of signifi-
cant learning losses for some learners (Doyle 2020; Reimers and Schleicher 2020), as
well as concerns for the e-safety (United Nations Children’s Fund [UNICEF] 2020a), and
for the well-being of participants (World Bank 2020b). The economic shock caused by
the COVID-19 pandemic is expected to also shrink the global economy by 3% in 2020,
which would negatively affect “both the demand for and supply of education” (World
Bank 2020b, 5). The higher education sector is particularly vulnerable, since public fi-
nancial support for such institutions is expected to weaken, and international student
enrollments and commercial activity on campus are set to decrease (Marinoni, van't
Land, and Jensen 2020).

With no reliable predictions on when the pandemic will end, the onus is on govern-
ments in partnership with public and private bodies, non-governmental organiza-
tions, and civil society to establish contingency planning that mitigates and manages
future risks. The adage “In adversity lies opportunity” directs us to improve our edu-
cational systems, offerings, and processes as we move out of the COVID-19 pandemic.
The World Bank (2020b, 5) encourages countries to “build back better” and “build
toward improved systems and accelerated learning for all students.” The G20 part-
nership, therefore, needs to consider how best to support the creation of resilient,
effective, equitable, and adaptable education systems and processes that can bet-
ter respond to and mitigate the effects of current and future crises (United Nations
2020a; Reimers and Schleicher 2020). In this regard, provisions to improve access to
the technological infrastructures for remote education within and beyond G20 coun-
tries are a current necessity. Furthermore, educators, learners, and parents need sup-
port and guidance to enable safer and more seamless transitions to remote modes of
education during periods that disrupt in-school education. Finally, there is an urgent
need for the G20 to explore more sustainable financial and operational models in the
event of long-term disruptions to the education sector.

1. Mixed modes of learning include both in-person education and remote education.
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PROPOSAL

The COVID-19 pandemic has affected all formal education, with academic studies dis-
rupted or halted for many students across the globe (World Bank 2020a, 2020b). Most
G20 countries? have been subject to country-wide school closures affecting 70% or
more of school-going children (see Figure 1), with the exceptions of Australia, Rus-
sia, and the United States, where localized school closures were enforced (UNESCO
2020a). Overall, more than 1.5 billion learners, constituting 91.3% of the total enroll-
ments at the pre-primary, primary, lower-secondary, and upper-secondary levels of
education, across 194 countries were affected by early April (UNESCO 2020a). Nine-
ty-nine percent of all formally enrolled students in tertiary education institutes were
affected by the closures (Bassett and Arnhold 2020).

COVID-19 School Closures in G20 Countries

M Country-wide School Closures M Localized School Closures
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Figure 1. School Closures in G20 Countries (May 2020).
Data Source: UNESCO (2020a); Authors’ compilation

2. The G20 countries are the 19 separate nation states of the G20 partnership, but do not include the Euro-
pean Union
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PROPOSAL

The immediate response of many schools and tertiary education institutions to the closure
of physical campuses has been to pivot to distance learning, particularly online learning. Al-
though access to the Internet has greatly increased since 2000, its usage has varied within and
across countries, including in the G20 (see Figure 2). At the outset of 2020, the percentage of
individual Internet usage varied considerably across G20 countries, with a lower percentage of
Internet users (ranging from 50% to 75%) in India, China, South Africa, Indonesia, Mexico, Bra-
zil, and Turkey, and a much higher percentage of Internet users (ranging from 87% to 96%) in
the United States, Australia, France, Japan, Germany, Saudi Arabia, Canada, Republic of Korea,
and the United Kingdom?3. The lower percentages of Internet users in India (50%) and China
(59%) are a particular concern, since these countries have a large school-aged population of 286
million and 233 million, respectively (UNESCO 2020a). Thus, 280 million children across these

countries did not have access to remote learning during school closures.

Percentage of Individuals using the Internet in G20 Countries (2020-2000)
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Figure 2. Percentage of Individuals using the Internet (2000-2020).
Source: 2000-2017 data from World Bank (2020d); 2020 data from Kepios, We Are Social
and Hootsuite (2020).

3. See https://datareportal.com/reports/digital-2020-global-digital-yearbook
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Of further concern are those countries with a low percentage of households with a
computer, as reported by the International Telecommunication Union (2018). In the
G20, this includes India (16.5%), Indonesia (19.1%), South Africa (21.9%), Mexico (45.4%),
and Brazil (46.3%) (see Table Al, Appendix). The lack of universal access to the Internet
or to a computer in the home are significant barriers to education (UNICEF 2020c).
These barriers must be removed to enable continuity of learning during transitions to
remote and mixed modes of learning during COVID-19 outbreaks.

Target 4.2 of the 2030 Agenda for Sustainable Development (United Nations General
Assembly 2015) seeks to ensure that all children have access to quality early childhood
development and care, and pre-primary education. Children who engage with quality
“pre-school programmes with a strong educational component” generally reap more
benefits than children solely accessing general childcare (Gromada, Richardson, and
Rees 2020, 5). However, the COVID-19 pandemic has stymied the realization of these
benefits and progress towards achievement of Target 4.2. UNICEF (2020d) estimates
that, by July 2020, 40 million children across the world would have missed out on the
pre-school year of early childhood education.

Furthermore, child education and care provision during the pandemic has mainly fall-
en upon parent(s)* because of social distancing restrictions. Evidence suggests that
many parents have struggled to balance work and family commitments (Gromada,
Richardson, and Rees 2020). The vast majority of children up to grade VI (aged 11-12),
and those with special or additional needs across all education levels, require sus-
tained encouragement and guidance when engaging with remote education. How-
ever, not all parents have the capacity, or resources, to provide this level of support
within the home (Doyle 2020). The G20 needs urgently to review structures within the
early childhood, primary, and post-primary education sectors to ensure that all learn-
ers are appropriately supported in remote learning. Inadequate pre-school education
provision, or absence thereof, needs to be addressed as a matter of priority as well.

4. The term “parent(s)” is used in this policy brief as an overarching term that is representative of any per-
son(s) who has (have) responsibility for the upbringing and well-being of a child.
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Similarly, the lack of access to childcare providers and education services during the
pandemic has particularly hit frontline workers and those wishing or mandated to
return to work-place campuses. As virus outbreaks are controlled, social distancing
restrictions can be reduced and school and care settings re-opened. However, there is
concern among some parents, staff, and providers about the lack of “back-to-school”
preparedness and resourcing of childcare and education centers (Pearcey et al. 2020;
Chua et al. 2020). The “new normal” within education and care settings will require
infrastructural adaptations and additional human resourcing to implement physical
distancing, adhere to health and hygiene regulations, and support the well-being of
children and staff. There is an imperative for the G20 to articulate, implement, and ap-
propriately resource structures that enable safe, accessible, and inclusive early child-
hood, primary, and post-primary education (in-school).

Finally, while recognizing that all education sectors are currently vulnerable, the fi-
nancial viability of higher education is of particular concern (Bevins et al. 2020; Kim
et al. 2020; World Bank 2020a). The G20 needs to take action to support the higher
education sector amid the fiscal and financial uncertainties caused by the COVID-19
pandemic.

Policy Recommendations

This proposal aims to address the aforementioned issues through a G20 Coalition in
Transformative Action for Education that would implement a series of recormmended
actions. The following recommendations have been inspired by COVID-19 education
briefs from organizations including, but not limited to, the United Nations, UNESCO,
UNICEF, Education Cannot Wait, and the World Bank. Insights have also been drawn
from a review of governmental and agency actions on education during global school
closures. Finally, the authors used their own expertise and insights from their sub-
stantive experience in working and researching at various levels of education to reach
a consensus on recommendations for transformative action in education.

As illustrated in Figure 3, there are eight recommendations to be implemented, and
the recommendations align with specific sustainable development goals (SDGs) out-
lined within the 2030 Agenda for Sustainable Development (United Nations General
Assembly 2015).
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Recommendation 1: Formation of G20 Coalition in Transformative Action for Education
The global recommmendation of this policy brief is for the immediate establishment
of the G20 Coalition in Transformative Action for Education, which will ensure the
continuity of learning within and beyond the COVID-19 crisis. The G20 Coalition will
coordinate expertise and resources from across its member countries to streamline
responses to education during the COVID-19 pandemic. The G20 Coalition will en-
able sharing of information on strategies that have successfully addressed inequality
of access to broadband, educational technologies, or other infrastructures in remote
education. The G20 Coalition will be steered by a group of experts and policymakers
in education and related areas. The principles underpinning the G20 Coalition are as
follows:

- Multilateral and bilateral cooperation will underpin the work of the G20 Coalition,
including engagement with COVID-19 efforts undertaken by global bodies such as
the UNESCO Global Education Coalition® (UNESCO 2020c¢).

- Diversity and inclusion will be reflected in the processes of the G20 Coalition, which
will seek to enhance the quality of decision-making and guidance through consul-
tation across a range of sectors and agencies.

- Complementary development (as opposed to competitive development) will be pri-
oritized within the G20 Coalition to guard against duplication of efforts within part-
ner countries.

- Quality and agility will underpin emergency actions, committing the G20 Coalition
to the provision and deployment of emergency funding schemes in a manner that
ensures rapid, high-quality responses to educational needs during the COVID-19
pandemic and its aftermath.

5. UNESCO Global Education Coalition; see
https://en.unesco.org/covidl9/educationresponse/globalcoalition.
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Recommendation 2:
— Multilateral Agreement on Accelerating Access to Broadband and Technology-enabled Learning
Infrastructures. (SDG9 and SDG17)

_— Recommendation 3:
Action Plan for Managing Continuity of Learning beyond the Classroom. (SDG4)

Recommendation 4:
Declaration on the Safe Return to Education in Schools and Other Settings. (SDG4)

Recommendation 5:
Taskforce on Addressing Safety, Well-being and Learning
Losses of Learners. (SDG3, SDG4 and SDG5)

Education. (SDG4 and SDG17)

_— Recommendation 6:
Creative Commons Resource and Training Hub for Educators. (SDG4)

Recommendation1
Formation of the G20 Coalition in Transformative Action for

Recommendation 7:
Higher Education Forum on Opportunities and Challenges amid Fiscal Uncertainty. (SDG4)

Recommendation 8:
Congress on the Continuity of Learning in Low- and Middle-Income Countries. (SDG4, and SDG10)

Figure 3. Policy Brief Recommendations and Their Alignment with the Sustain-
able Development Goals

Recommendation 2: Multilateral Agreement on Accelerating Access to Broad-
band and Technology-enabled Learning Infrastructures

The second recommendation is for the G20 Coalition to initiate processes that enable
a multilateral agreement for accelerating access to broadband and technology-en-
abled infrastructures in schools, communities, and homes across the G20 countries
(UNICEF 2020b; Reimers and Schleicher 2020). Within this agreement, the G20 part-
nership will commit to finding ways to improve learners’ access to appropriate lev-
els of broadband connectivity and digital technologies or other non-technological
resourcing necessary to sustainably support remote modes of education. This can
be realized through private investment (World Bank n.d.), public—private partnerships
(Lucey and Mitchell 2016), and other innovative means such as negotiating signifi-
cantly reduced broadband subscriptions rates with Internet service providers. The
G20 will commit within this multilateral agreement to liaise with local councils and
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global bodies such as UNESCO's Global Education Coalition and Education Cannot
Wait.6 In doing so, the G20 will provide targeted funding and/or access to the Inter-
net and other technologies (UNESCO 2020d) that enable better learning reach within
marginalized and vulnerable groups.

Recommendation 3: Action Plan for Managing Continuity of Learning Beyond the
Classroom

To counter the on-going disruptions to education, a plan for managing the continuity
of learning and assessment is needed (UNICEF 2020b) — ideally one that benefits
from the expertise of the G20 partnership. The third recommmendation for the G20 Co-
alition is to articulate an “Action Plan,” with accompanying structures and strategies,
for managing the continuity of learning through fully remote and mixed modes of
education for the foreseeable future. The G20 Coalition will provide advice, guidance,
and resourcing for the following aspects through its Action Plan:

- Specialized accelerated training for pre-service and in-service educators (at all
levels on quality teaching, learning, and assessment within fully remote and mixed
forms of education, with particular focus on strategies to enable selfdirected learn-
ing and collaboration among learners (Selwyn 2020).

« Curation and preparation of online and offline learning content for use during
emergency transitions to remote and mixed forms of learning, including the devel-
opment of online micro-modules to support basic education.

- Review of current assessment frameworks to increase the percentage of forma-
tive assessment at all levels of education; otherwise “teachers will be flying blind
on learning as they try to support their students remotely” (World Bank 2020b, 6).
Because of restricted access to work-place settings during the COVID-19 pandem-
ic, formative assessments for clinical, work-based, and practitioner placements will
need to be re-cast to include alternative assessment work to replace the on-site
assessment visits by external supervisors or examiners.

« Training on maintaining academic integrity within assessments for remote edu-
cation, including responsible and ethical online assessment practice (Watson and
Sottile 2010).

6. Education Cannot Wait is a fund used to support comprehensive education programs for children and
youth affected by conflicts, natural disasters, and displacement; see https://www.educationcannotwait.
org.
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- Review of curricular frameworks to examine opportunities for the introduction of
micro-credentials for coursework that will be recognized at local, national, and/or
G20 levels.

- Review of structures to integrate mental and emotional support for educators,
parents, and care-givers (Education Cannot Wait 2020).

- Review of pre-service and in-service teacher education programs to integrate
suitable training for and examination of the educators’' capacity to design, deliver,
and assess within remote education provision contexts.

- Review of regulations pertaining to ongoing teacher evaluations and whole school
evaluations to include examination of remote modes of learning and assessment.

- Development of a parental advice brief for remote education. This will explain
the parental roles and responsibilities during the facilitation of remote learning,
including advice on the broad domains of “care, stimulation and play” for the early
childhood context as called upon by UNICEF (Gromada, Richardson, and Rees 2020, 9)

Recommendation 4: Declaration on the Safe Return to Education in Schools and
Other Settings

The recent Global Education Monitoring Report highlights the importance of imple-
menting policies that actively strive to address equity of access and inclusion in ed-
ucation (UNESCO 2020b). However, the COVID-19 pandemic has disrupted access to
in-school delivery of early childhood, primary, and post-primary education within G20
countries (UNESCO 2020a). Learners from marginalized and/or socioeconomic disad-
vantaged groups face greater difficulty in transitioning to remote learning because
of poor, or no, access to technology or broadband at home (Reimers and Schleicher
2020; Vegas 2020). In addition, in the absence of appropriate adult guidance and sup-
port in the home, the quality of the remote learning experiences is less effective than
in-person education facilitated by a teacher. Inadequate parental support for remote
learning particularly affects younger children up to grade level VI, and children with
special or additional needs across all levels of education, with serious consequenc-
es for their social, emotional, and cognitive development (UNICEF 2020d). Therefore,
there is an imperative for the G20 to articulate, implement, and appropriately re-
source structures that enable safe, accessible, and inclusive early childhood, primary,
and post-primary education services. In this regard, the G20 Coalition will undertake
the following actions:
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Formulate a G20 Declaration acknowledging early childhood, primary, and
post-primary education as “vital services” that will strive to remain open insofar
as it is possible, allowing for in-person education in school settings when the lo-
cal transmission of COVID-19 has been suppressed (United Nations 2020b). Schools
and other settings will be (re)closed during outbreaks in a particular institution or
surrounding area, or for other reasons such as a government-mandated regional or
national lockdown. The G20 Declaration will refer to the G20's commitment to pro-
vide the necessary resources to enable, as far as possible, in-school facilitation by
teachers of early childhood, primary, and post-primary education during the pan-
demic. These resources include the human and financial capital for regular testing
of children and staff for the COVID-19, adaptations to implement physical distanc-
ing and hygiene regulations, and supporting the safety, health, and well-being of
all children and staff. The G20 Declaration will further prioritize access to in-person
education for younger children up to grade level VI, as well as for children with spe-
cial or additional needs, throughout the pandemic.

- Establish a high-level forum to review the governance, costs, and educational
quality of pre-school programs. This forum will reflect the G20's commitment to
maintain access to high-quality pre-school programs within and beyond the pan-
demic. It will include representatives from sectors including education, housing,
and employment, and will seek holistic solutions that address the wider familial
and societal issues that affect the (non)enrollment of children in pre-school pro-
grams (Williams 2020).

Recommendation 5: Taskforce on Addressing Safety, Well-being, and Learning
Losses of Learners

With distance learning, a new normal has emerged wherein parents operate as in
loco teachers within the home. However, differing levels and quality of support from
parents will inevitably lead to learning losses for those already experiencing a dis-
advantage, thus widening the existing opportunity gaps for learners and increasing
educational inequalities (Cooper et al. 1996; Doyle 2020; Reimers and Schleicher 2020;
Vegas 2020). School closures also mean that higher numbers of learners have had to
engage with online technologies within remote offerings of education. However, in
the absence of appropriate digital literacy, the latter presents additional challengesin
ensuring the e-safety and privacy of learners. The World Bank (2020b) further raises
concerns about the mental health and well-being of learners in enforced isolation,
particularly girls and young women experiencing hardships within the home. The dis-
ruption to the school nutrition programs on which “some 368 million children world-
wide rely” is of particular concern (World Bank 2020b, 6). To counter these issues, the
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G20 Coalition will convene a Taskforce to provide guidance on information, funding,
and dedicated training that will enhance the safety and well-being of learners and re-
dress any learning losses. This Taskforce will comprise educational and health experts
who will report to the G20 Coalition on the following actions:

Through the assistance of the Youth Engagement Group to the G20, the Taskforce
will ascertain the range of supports available and any additional help required to
enhance the safety and well-being of young people within crisis periods, and in the
cultural transitions toward remote and mixed modes of education.

- The Taskforce will collate practical advice and guidance for parents and caregivers
on how to effectively manage their health and anxieties, and that of their children.
It will further provide information on how to support quality learning while address-
ing basic needs during crisis periods (United Nation 2020a; Education Cannot Wait
2020).

- The Taskforce will review the training available to enhance the digital literacies of
learners and further conduct a meta-analysis of literature to assess whether regu-
lations in the G20 countries adequately protect the privacy and safety of children
online (United Nations 2020a; UNICEF 2020a).

The Taskforce will conduct a review of initiatives proven to reduce or remove barri-
ers to education for girls and young women, such as the demands of care provision
within the home and insufficient home or school access to learning resources (Ed-
ucation Cannot Wait 2020).

- The Taskforce will collate information on financial support and other resources
that can be accessed to address gaps in learning caused by COVID-19 crisis, with a
particular focus on aiding vulnerable and marginalized groups (Education Cannot
Wait 2020).

Recommendation 6: Creative Commons Resource and Training Hub for Educators
The G20 Coalition will establish structures for an online platform that can be used
by educators across the G20 partnership for resource sharing and training. This “hub”
will operate under the principles of creative commmons and universal design, ensuring
that the materials developed and shared within this platform are of a high quality and
can be made freely available to educators. To address quality assurance and encour-
age innovation within the hub, the following actions will be undertaken:

TASK FORCE 11. COVID-19: MULTIDISCIPLINARY APPROACHES TO COMPLEX PROBLEMS
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- The G20 Coalition will commit to establishing an expert group that will provide
advice on sourcing high-quality online educational resources that align with state
and curricula requirements in key disciplinary areas at differing levels of education.

- The G20 Coalition will seek to identify and fund access to high-quality, culturally
responsive online modules that can accelerate pre-service and in-service teacher
training on digital literacies and digital learning.

The G20 Coalition will seek to explore the potential for bi-lateral covenant(s) across
partner G20 countries to provide for skills-sharing, open-access modules, and/or
localization of content.

- The G20 Coalition will provide funding to map and research more agile models of
fully remnote and mixed modes of learning, as well as accelerated and disruptive
learning models. This research work will underpin the efforts to recover learning
losses, accelerate learning, and/ or counter the dominance of face-to-face instruc-
tion within mainstream models of education provision.

Recommendation 7: Higher Education Forum on Opportunities and Challenges
amid Fiscal and Financial Uncertainties

The higher education sector makes significant contributions through education, in-
novation, and research to economies and societies at national and global levels. How-
ever, the higher education sector is facing unprecedented financial challenges ow-
ing to the COVID-19 pandemic (Marinoni, van't Land, and Jensen 2020). In terms of
the latter, higher-education institutes in most countries have had to reduce or curtail
commercial activities on campus during the pandemic, and travel restrictions have
negatively affected international enrollments (Marinoni, van't Land, and Jensen 2020).
There is a real and present danger that governments’ fiscal uncertainty will lead to
financing cuts for publicly funded institutes. Without an appropriately funded higher
education sector, there will be significant losses in the intellectual outputs necessary
for future economic and societal developments. Therefore, the G20 Coalition will or-
ganize and host a “Higher Education Forum” for leaders of higher education institu-
tions and associations across the G20 partnership. The objectives of this forum will be
to

T20 SAUDI ARABIA
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- Affirm support of the G20 partnerships for the higher education sector;

- Facilitate opportunities for collaborative research and innovation on the COVID-19,
and other global challenges articulated within the 2030 Agenda for Sustainable
Development; and

Identify new sources of funding and sustainable financial models for the higher
education sector in expectation of substantial losses of income from reduced (in-
ternational) student enrollments and curtailment of commercial activities.

Recommendation 8: Congress on the Continuity of Learning in Low- and Mid-
dle-income Countries

In lower-income countries, persistent issues of inadequate or no social protection ser-
vices, lack of funded childcare, and a dearth of tuition-free pre-school programs have
for many years severely affected children’s education and their familial economic cir-
cumstances (UNICEF 2020d). National or local school closures during the pandemic
have further reduced children’s access to education in both low- and middle-income
countries (UNICEF 2020d). Furthermore, the broadcast media (radio and television)
being used to deliver education in many of these countries cannot support interac-
tive learning, and as a result, the learning experiences are typically of a lesser quality
than those offered through online or in-person education (Vegas 2020). Therefore,
only a minority of children in lower-income countries have been able to access or
meaningfully engage in quality learning at a distance. Without guidance and support
to enable continuity in the provision of quality education in such countries, “a much
higher percentage of children are at risk of devastating physical, socioemotional, and
cognitive consequences over the entire course of their lives” (Yoshikawa et al. 2020,
188). These ramifications include stagnation or even regression in children’s develop-
ment, particularly for those under the age of 5 years, in these countries.

The G20 governments have implemented measures to contain the spread of COVID-19
within their jurisdictions alongside strategies to ensure the continuity of critical ser-
vices such as healthcare and education. These learnings could be particularly bene-
ficial for low- and middle-income countries requiring evidence-based knowledge on
successful and unsuccessful strategies vis-a-vis remote education. Therefore, the final
recommendation is for the G20 Coalition to host a “Congress” for enabling the conti-
nuity of quality education. This Congress would include representatives from govern-
mental and non-governmental organizations from low-income, middle-income, and
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G20 countries. It will identify sustainable funding models and resources for both in-
school and remote modes of education for low- and middle-income countries (United
Nations 2020b). It will further enable the sharing of experiences and reveal the poten-
tial for synergies to empower quality education provisions (such as country-level part-
nerships to provide access to broadband and technology-enabled infrastructures)
across low-income, middle-income, and G20 countries.

Conclusion

The primary focus of this policy brief is on the distance-learning provision during the
COVID-19 pandemic. Remote modes of education are important in supporting the
continuity of education during school closures. However, the lack of access to digi-
tal technologies and inadequate parental support for home-learning has left millions
of learners disadvantaged. Remote education cannot be a panacea for education in
times of crises. Instead, the re-opening of schools must be set in motion as soon as
the local transmission of COVID-19 is under-control, as “getting students back into
schools and learning institutions as safely as possible must be a top priority” accord-
ing to the United Nations Secretary-General Antdnio Guterres (2020). The alternative
would be "a generational catastrophe" (Guterres 2020), where hard-won gains in ex-
panded access to quality education, particularly in regions of deprivation within and
beyond the G20 partnership, are likely to be stalled or reversed as a result of ongoing
disruptions to education.
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Disclaimer
This policy brief was developed and written by the authors and has undergone a peer

review process. The views and opinions expressed in this policy brief are those of the
authors and do not necessarily reflect the official policy or position of the authors’

organizations or the T20 Secretariat.
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APPENDIX

Table Al. Overview of individual use of computer and households with computer
in G20 countries

Argentina 75.8 69
Australia 86.5 82.4
Brazil 67.5 46.3
Canada 92.7 88.2
China 543 55
France 80.5 77.5
Germany 84.4 92.9
India 345 16.5
Indonesia 323 19.1
Italy 61.3 64.3
Japan 90.9 76.8
Mexico 63.9 45.4
Republic of Korea 95.1 79.9
Russian Federation 76 74.4
Saudi Arabia 82.1 73
South Africa 56.2 21.9
Turkey 64.7 573
United Kingdom 94.6 91.7
United States 75.2 88.8

Data Source: International Telecommunication Union (2018).
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